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Dyslexia Mission Statement
The mission of the Everman Independent School District is to provide all students with dyslexia
high quality, multisensory intervention services and phonological skills necessary to compensate
for deficiencies in the areas of reading, writing, and spelling, in order to nurture a strong selfesteem and to provide opportunities for them to develop their talents and ensure high student
achievement.

State and Federal Laws Regarding Dyslexia
Both state and federal legislation emphasize early identification and intervention for students
who may be at risk for reading difficulties, such as dyslexia. In accordance with Texas Education
Code (TEC) §28.006 Reading Diagnosis, early reading instruments must be administered in
kindergarten, first, and second grades to determine students’ reading development and
comprehension. Additionally, the law requires a reading instrument from the commissioner’s
approved list to be administered at the beginning of grade 7 to any student who did not
demonstrate proficiency on the reading assessment administered under TEC§39.023(a). In
addition, an accelerated (intensive) reading program that appropriately addresses students’
reading difficulties and enables them to “catch up” with their typically performing peers is
implemented. The results of the reading instrument will be reported in writing to the student’s
parent or guardian.
Texas Education Code (TEC) §38.003(a) defines dyslexia and related disorders, mandates
screening and testing students for dyslexia and the provision of instruction for students with
dyslexia, and gives the State Board of Education (SBOE) authority to adopt rules and standards
for screening, testing, and compliance with the requirements for state educational programs to
the local district board of trustees. Title 19 of the Texas Administrative Code (TAC) 74.28
outlines the responsibilities of districts and charter schools in the delivery of services to students
with dyslexia. Finally, two federal laws, the Individuals with Disabilities Act (IDEA) and the
Rehabilitation Act of 1973, Section 504, establish assessment and evaluation standards and
procedures for students. If, on the basis of the reading instrument results, students are
determined to be at risk for dyslexia and other reading difficulties, the students’ parents or
guardians are notified. The information from reading instruments administered under TEC
§28.006 and TEC 38.003 will be one source of information in deciding whether or not to
recommend a student for assessment for dyslexia.
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Definition of Dyslexia
Texas Education Code (TEC) §38.003 defines dyslexia and related disorders in the
following way:
(1) “Dyslexia” means a disorder of constitutional origin manifested by a difficulty in learning to
read, write, or spell, despite conventional instruction, adequate intelligence, and sociocultural
opportunity.
(2) “Related disorders” includes disorders similar to or related to dyslexia such as
developmental auditory imperception, dysphasia, specific developmental dyslexia,
developmental dysgraphia, and developmental spelling disability.
The International Dyslexia Association defines “dyslexia” in the following way:
Dyslexia is a specific learning disability that is neurological in origin. It is characterized by
difficulties with accurate and/or fluent word recognition and by poor spelling and decoding
abilities. These difficulties typically result from a deficit in the phonological component of
language that is often unexpected in relation to other cognitive abilities and the provision of
effective classroom instruction. Secondary consequences may include problems in reading
comprehension and reduced reading experience that can impede growth of vocabulary and
background knowledge.
Adopted by the International Dyslexia Board of Directors
November 12, 2002

Characteristics of Dyslexia
Students identified as having dyslexia typically experience primary difficulties in phonological
awareness and manipulation, single-word reading, reading fluency, and spelling. Consequences
may include difficulties in phonological awareness that are unexpected for the student’s age and
educational level, and are not primarily the result of language difference factors. Additionally,
there is often a family history of similar difficulties.
The following are the primary reading/spelling characteristics of dyslexia:
• Difficulty reading words in isolation
• Difficulty accurately decoding unfamiliar words
• Difficulty with oral reading (slow, inaccurate, or labored)
• Difficulty spelling
The reading/spelling characteristics are most often associated with the following:
• Segmenting, blending, and manipulating sounds in words (phonemic awareness)
• Learning the names of letters and their associated sounds
• Holding information about sounds and words in memory (phonological memory)
• Rapid recalling the name of familiar objects, colors, or letters of the alphabet (rapid
naming)
Consequences of dyslexia may include the following:
• Variable difficulty with aspects of reading comprehension
• Variable difficulty with aspects of written composition
• A limited amount of time spent in reading activities
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Common Signs of Dyslexia
The following signs may be associated with dyslexia if they are unexpected for the student’s
age, educational level, or cognitive abilities. Additionally, there is often a family history of similar
difficulties. It is important to note that students demonstrate differences in degree of impairment
and may not exhibit all the characteristics listed below.
Preschool
• Delay in learning to talk
• Difficulty with rhyming
• Difficulty pronouncing words (e.g., “pusgetti” for “spaghetti,” “mawn lower” for
“lawn mower”)
• Poor auditory memory for nursery rhymes and chants
• Difficulty adding new vocabulary words
• Inability to recall the right word (word retrieval)
• Trouble learning and naming letters and numbers
• Trouble remembering the letters in his/her name
• Aversion to print (e.g., doesn’t enjoy following along if a book is read aloud)
Kindergarten and First Grade
• Difficulty breaking words into smaller parts, or syllables (e.g., “baseball” can be pulled
apart into “base” “ball” or “napkin” can be pulled apart into “nap” “kin”)
• Difficulty identifying and manipulating sounds in syllables (e.g., “man” sounded out
as /m/ /ă/ /n/)
• Difficulty remembering the names of letters and recalling their corresponding sounds
• Difficulty decoding single words (reading single words in isolation)
• Difficulty spelling words the way they sound (phonetically) or remembering letter
sequences in very common words seen often in print (e.g., “sed” for “said”)
Second and Third Grade
Many of the previously described behaviors remain problematic along with the following:
• Difficulty recognizing common sight words (e.g., “to,” “said,” “been”)
• Difficulty decoding single words
• Difficulty recalling the correct sounds for letters and letter patterns in reading
• Difficulty connecting speech sounds with appropriate letter or letter combinations and
omitting letters in words for spelling (e.g., “after” spelled “eftr”)
• Difficulty reading fluently (e.g., reading is slow, inaccurate, and/or without expression)
• Difficulty decoding unfamiliar words in sentences using knowledge of phonics
• Reliance on picture clues, story theme, or guessing at words
• Difficulty with written expression
Fourth Grade through Sixth Grade
Many of the previously described behaviors remain problematic along with the following:
• Difficulty reading aloud (e.g., fear of reading aloud in front of classmates)
• Avoidance of reading (particularly for pleasure)
• Difficulty reading fluently (e.g., reading is slow, inaccurate, and/or without expression)
• Difficulty decoding unfamiliar words in sentences using knowledge of phonics
• Acquisition of less vocabulary due to reduced independent reading
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Fourth Grade through Sixth Grade cont.
• Use of less complicated words in writing that are easier to spell than more appropriate
words (e.g., “big” instead of “enormous”)
• Reliance on listening rather than reading for comprehension
Middle School and High School
Many of the previously described behaviors remain problematic along with the following:
• Difficulty with the volume of reading and written work
• Frustration with the amount of time required and energy expended for reading
• Difficulty reading fluently (e.g., reading is slow, inaccurate, and/or without expression)
• Difficulty decoding unfamiliar words in sentences using knowledge of phonics
• Difficulty with written assignments
• Tendency to avoid reading (particularly for pleasure)
• Difficulty learning a foreign language
Dyslexia is a neurobiological, language-based disability that persists over time and
interferes with an individual’s learning. It is critical that identification and intervention
occur as early as possible.
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Dyslexia Screening
Texas Education Code (TEC) §38.003, Screening and Treatment of Dyslexia, requires all
kindergarten and first-grade public school students be screened for dyslexia and related
disorders. Additionally, (TEC) §28.006 Reading Diagnosis requires that all students beyond first
grade be screened or tested as appropriate, as well as, any 7th grade student who did not
demonstrate proficiency on the STAAR reading assessment. Kindergarten students will be
screened at the end of the school year and first grade students will be screened no later the
January 31st of each year. The purpose of the screening is to help identify, as early as possible,
students at risk for dyslexia or other reading difficulties so that targeted instruction can be
provided.
Dyslexia Screening Instruments
The district will select a universal screening instrument from the commissioner’s list of reading
instruments. Educators will be adequately trained and qualified in administration and
interpretation of instrument results. Individuals who administer and interpret the screening
instrument must meet the following qualifications: certified or licensed in dyslexia or a classroom
teacher who holds a valid certification for kindergarten and grade one. It is best practice that
the student’s current classroom teacher administer the screening instrument for dyslexia and
reading difficulties. Regardless of the primary language of the student, instruments used to
screen for dyslexia and other related disorders must address the following skills:
Kindergarten
• Phonologic Awareness
• Phonemic Awareness
• Sound-Symbol Recognition
• Letter Knowledge
• Decoding Skills
• Spelling
• Listening Comprehension
First Grade
• Phonologic Awareness
• Phonemic Awareness
• Sound-Symbol Recognition
• Letter Knowledge
• Decoding Skills
• Spelling
• Reading Rate
• Reading Accuracy
• Listening Comprehension
Dyslexia Screening Interpretation
Once the screening is administered, the next step is to analyze the results, identify level of risk
for each student, and make informed decisions. The next steps are broadly categorized as:
continue with core instruction, implement targeted intervention, and/or refer for evaluation.
There is no definitive test that invariably identifies dyslexia. Dyslexia is a neurobiological
disorder that exists along a continuum of severity. It is important to remember that “screening”
represents the initial step in the process.
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Universal Screening and Data Review for
Reading Risk
Universal screener for
reading and dyslexia

Student is at low risk for
reading difficulties

Student MAY be at risk for reading difficulties

!

Continue evidence-based
core reading instruction
(Tier 1)

Collect and review quantitative and qualitative data on
the students. (See Figure 2.4 in Dyslexia Handbook,
Sources & Examples of Screening Data) pg.15

'

'

,

Ongoing monitoring to
observe for reading
difficulties and/or
characteristics of dyslexia
and related disorders.

Analysis of screening
results shows that student
exhibits reading difficulties
that are NOT consistent
with characteristics of
dyslexia and related
disorders.

'

Analysis of screening
results and data shows that
student DOES exhibit
characteristics of dyslexia
and/or related disorders.

, Ir

Begin or continue academic
interventions or determine if
evaluation under IDEA or
Section 504 is warranted.

I

Begin 504 or IDEA
evaluation process.

A referral may be made at any point under either Section 504 if a disability is
suspected or IDEA if a disability and a corresponding need for special education
services are suspected.
Testing and screening in accordance with TEC 28.006 and 38.003(a)
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Procedures for Evaluation and Identification of Dyslexia
The determination to refer a student for a dyslexia evaluation must always be made on a
case-by-case basis and must be driven by data-based decisions. At any time (kindergarten
through grade 12) when a student continues to struggle with one or more components of
reading, a team of persons with knowledge of the student, instructional practices, and possible
service options MUST meet to discuss the data collected and the implications of that data.
These individuals include, but are not limited to, the 504 coordinator, administrator,
classroom teacher, dyslexia teacher, and/or interventionist. If the student is LEP then a
LPAC representative must be present. This team may include the parent and/or a diagnostician
familiar with testing and interpreting evaluation results.
Step 1: Data Gathering
The academic history of each student will provide the school with cumulative data needed to
evaluate the student’s academic progress and determine what actions are needed to ensure the
student’s improved academic performance. This information should include data that
demonstrates the student was provided appropriate instruction and data-based documentation
of repeated assessments of achievement at reasonable intervals (progress monitoring),
reflecting formal assessment of student progress during instruction. The 504 Coordinator will
gather data to determine if a dyslexia evaluation should take place.
Cumulative data to be collected is listed below:
• Vision screening - required
• Hearing screening – required
• School attendance - required
• Teacher reports of classroom concerns - required
• Classroom reading assessments - required
• Accommodations or interventions provided - required
• Academic progress reports (report cards) – required
• Samples of schoolwork – required (reading, spelling, and writing)
• School City Reading Data
• Istation data – required (K-5, 7)
• Benchmark Data – if available
• Gifted/Talented assessments – if available
• STAAR/EOC data – required 4th – 12th
• Instructional strategies provided and student’s response to the instruction - required
• Parent conference notes – if available
• Testing for limited English proficiency – if available (all years available)
• Speech and language screening
• Observations of instruction provided to the student – if available
• Full Individual Evaluation (FIE) – if available
• Outside evaluations – if available
• Data that support the student received conventional (appropriate) instruction and that the
difficulties are not primarily the result of sociocultural factors which include language
differences, irregular attendance, or lack of experiential background.
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Step 2: Evaluation Pathway
The team of knowledgeable persons (see above) review data and existing information and
determine if an evaluation for dyslexia or related disorder should or should not be conducted.
If analysis of the data shows that the student DOES exhibit the characteristics of dyslexia or
related disorder the team determines the appropriate pathway for evaluation. The individual
needs of the student will determine the appropriate evaluation/identification process to use.
Identification of reading difficulties, including dyslexia, will follow one of two procedures. The
district will typically evaluate for dyslexia through 504. However, if a student is suspected of
having a disability within the scope of IDEA 2004, all special education procedures must be
followed.
Step 3: Formal Evaluation
Once the team of knowledgeable persons have determined the appropriate pathway for
evaluation, the next step is formal evaluation. This is not screening. It is an individualized
evaluation used to gather specific data about the student. Formal evaluation includes both
formal and informal data. All data will be used to determine whether the student demonstrates a
pattern of evidence that indicates dyslexia. Professionals conducting evaluations for the
identification of dyslexia will need to look beyond scores on standardizes assessments alone
and examine the student’s classroom reading performance, educational history, early language
experiences, and, when warranted, academic potential to assist with determining reading,
spelling, and writing abilities and difficulties.
When a formal assessment is recommended, Everman ISD completes the evaluation process
as outlined in 504 unless a referral to special education is indicated.
Through the 504 process, Everman ISD will complete the evaluation using the following
procedures:
• Notify parents or guardians of proposal to assess student for dyslexia 504.
• Inform parents or guardians of their rights under 504.
• Obtain parent or guardian permission to assess the student for dyslexia.
• Assess student, being sure that individuals/professionals who administer assessments
have training in the evaluation of students for dyslexia and related disorders
(19 TAC §74.28).
In compliance with 504 and IDEA 2004, test instruments, and other evaluation materials must
meet the following criteria:
• Be validated for the specific purpose for which the tests, assessments, and other
evaluation materials are used
• Include material tailored to assess specific areas of educational need and not merely
materials that are designed to provide a single general intelligence quotient.
• Be selected and administered so as to ensure that, when a test is given to a student with
impaired sensory, manual, or speaking skills, the test results accurately reflect the
student’s aptitude or achievement level, or whatever other factor the test purports to
measure, rather than reflecting the student’s impaired sensory, manual, or speaking skills
• Be selected and administered in a manner that is not racially or culturally discriminatory
• Include multiple measures of a student’s reading abilities such as informal assessment
information (e.g., anecdotal records, district universal screenings, progress monitoring
data, criterion referenced assessments, results of informal reading inventories, classroom
observations)
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•
•
•

Be administered by trained personnel and in conformance with the instructions provided
by the producer of the evaluation materials
Be used for the purpose for which the assessment or measures are valid or reliable
Be provided and administered in the student’s native language or other mode of
communication and in the form most likely to yield accurate information regarding what
the child can do academically, developmentally, and functionally, unless it is clearly not
feasible to provide or administer

Domains to Assess
Everman ISD administers measures that are related to the student’s educational needs.
Depending upon the student’s age and stage of reading development, the following are the
areas related to reading that should be assessed.
Academic Skills
• Phonological Awareness
• Reading words in isolation
• Decoding unfamiliar words accurately
• Reading fluency (both rate and accuracy are measured)
• Reading comprehension
• Spelling
Cognitive processes that underlie the reading difficulties:
• Phonological/phonemic Awareness (Difficulties in phonological and phonemic
awareness are typically seen in students with dyslexia and impact a student’s ability to
learn letters and the sounds associated with letters and letter combinations, learn the
alphabetic principle, use the sounds of the letters and letter combinations to decode
words and to accurately spell.)
• Rapid Naming (Difficulties in rapid naming may or may not be weak, but if deficient, will
impact a student’s ability to automatically name letters and read words and to read
connected text at an appropriate rate.)
• Orthographic Processing (Memory for letter patterns, letter sequences, and the letters
in whole words may be selectively impaired or may coexist with phonological processing
weaknesses.)
• Various Language Processes (Language processes such as morpheme and syntax
awareness, memory and retrieval of verbal labels, and the ability to formulate ideas into
grammatical sentences, may also be factors affecting reading.)
Based on the student’s academic difficulties and characteristics, additional areas that may be
assessed include the following:
• Vocabulary
• Listening comprehension
• Verbal expression
• Written expression
• Handwriting
• Memory for letter or symbol sequences (Orthographic processing)
• Mathematical/calculation reasoning
• Phonological memory
• Verbal working memory
• Processing speed
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English Language Learners: This refers to students served in Bilingual and ESL
programs as well as students designated Limited English Proficient (LEP) whose parents
have denied services.
Much diversity exists among English Language Learners (ELLs). The identification and service
delivery process for dyslexia must be in step with the student’s linguistic environment and
educational background. Involvement of the Language Proficiency Assessment Committee
(LPAC) in the decision-making process is required.
Additional data to be gathered when assessing English Language Learners:
• Home language survey
• Assessment related to identification for limited English proficiency (oral language
proficiency tests and norm-referenced tests)
• State student assessment data results when available
• Texas English Language Proficiency system (TELPAS) information (Reading Proficiency
Test in English (RPTE))
• Type of language programming provided and language of instruction
• Linguistic environment and second-language acquisition development
• Previous schooling in and outside of the United States
Interpretation:
Test results of English Language Learners (ELL) will be interpreted in light of the student’s:
language development (in both English and the student’s native language, educational history,
linguistic background, socioeconomic issues, nature of the writing system and any other
pertinent factors that affect learning.
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Identification of Students with Dyslexia
The identification of dyslexia is made by a 504 committee or, in the case of a special education
referral, the admission, review, and dismissal (ARD) committee. In order to make an informed
determination, either committee must include members who are knowledgeable about:
• The student being assessed
• The reading process
• Dyslexia and related disorders
• Dyslexia instruction
• District or charter school, state, and federal guidelines for assessment
• The assessments used
• The meaning of the collected data
The (504 or ARD) committee will review all accumulated data to determine whether the student
demonstrates a pattern of evidence for dyslexia. This data will include the following:
The observations of the teacher, district or charter school staff, and/or parent/guardian
Data gathered from the classroom (including student work and the results of classroom
measures) and information found in the student’s cumulative folder (including the developmental
and academic history of the student)
Data-based documentation of student progress during instruction/intervention
The results of administered assessments
Language Assessment Proficiency Committee (LPAC) documentation, when applicable
All other accumulated data regarding the development of the student’s learning and his/her
educational needs
504 or ARD Committee Decision Points for Dyslexia Identification
The pattern of evidence for the primary characteristics of dyslexia with unexpectedly low
performance for the student’s age and educational level in some or all of the following areas:
• Reading words in isolation
• Decoding unfamiliar words accurately and automatically
• Reading fluency for connected text (both rate and/or accuracy)
• Spelling (an isolated difficulty in spelling would not be sufficient to identify dyslexia)
Based on the data, if the committee determines weaknesses are indicated in the listed
academic skills, the committee will look next at the underlying cognitive processes for the
difficulties seen in the student’s word reading and written spelling. These difficulties will typically
be the result of a deficit in phonological or phonemic awareness. Additionally, there is often a
family history of similar difficulties.
The student may also demonstrate difficulties in other areas of cognitive processing, including
one or more of the following:
• Rapid naming
• Orthographic processing
• Phonological memory
• Verbal working memory
• Processing speed
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If the student exhibits reading and written spelling difficulties and currently has appropriate
phonological/phonemic processing, it is important to examine the student’s history to determine
if there is evidence of previous difficulty with phonological/phoneme awareness.
NOTE: Because previous effective instruction in phonological/phonemic awareness may
remediate phonological awareness skills in isolation, average phonological awareness scores
alone do not rule out dyslexia. Ongoing phonological processing deficits can be exhibited in
word reading and/or written spelling.
If the committee (504 or ARD) determines the student exhibits weaknesses in reading and
spelling, the committee will then examine the student’s data to determine whether these
difficulties are unexpected for the student in relation to the student’s other cognitive abilities
(the ability to learn in the absence of print) and unexpected in relation to the provision of
effective classroom instruction.
Many students with dyslexia will have difficulty with the secondary characteristics of dyslexia,
including reading comprehension and written composition.
The 504 or ARD Committee will also incorporate the following guidelines from TEC §38.003 and
19 TAC §74.28:
• The student has received conventional (appropriate) instruction
• The student has an unexpected lack of appropriate academic progress (in the areas of
reading and spelling)
• The student has adequate intelligence (an average ability to learn in the absence of print
or in other academic areas)
• The student exhibits characteristics associated with dyslexia
• The student’s lack of progress is not due to socio-cultural factors such as language
differences, irregular attendance, or lack of experiential background

Assessment under Section 504
Based on the above information and guidelines, the committee first determines whether the
student has dyslexia. If the student has dyslexia, the committee also determines whether the
student has a disability under 504. Whether a student is eligible for 504 accommodations is a
separate determination from the determination that the student has dyslexia. A student is
disabled under 504 if the physical or mental impairment substantially limits one or more major
life activities, such as the specific activity of reading. Additionally, the 504 committee, in
determining whether a student has a disability that substantially limits the student in a major life
activity, must not consider the ameliorating effects of any mitigating measures that student is
using. If the committee does not identify dyslexia, but the student has another condition or
disability that substantially limits the student’s learning, eligibility for 504 services related to the
student’s other condition or disability should be considered.
Students with additional factors that complicate their dyslexia may require additional support or
referral to special education. If a student is already qualified as a student with a disability under
special education, the Admission, Review, and Dismissal (ARD) committee should determine
the least restrictive environment for delivering the student’s dyslexia intervention.
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Assessment under Special Education
At any time during the assessment for dyslexia, identification process, or instruction related to
dyslexia, students may be referred for evaluation for special education. At times, students will
display additional factors/areas complicating their dyslexia that requires more support than what
is available through dyslexia instruction. At other times, students with severe dyslexia or related
disorders will be unable to make adequate academic progress within any of the programs for
dyslexia or related disorders. In such cases, a referral to special education for evaluation and
possible identification as a child with a disability within the Individuals with Disabilities
Improvement Act of 2004 (IDEA) will be made as needed. Students with additional factors that
complicate their dyslexia may require additional support or referral to special education.

Assessment of Special Education Students
If a student is already in special education, but exhibits the characteristics of dyslexia or related
disorders and is referred for assessment, assessment procedures for students under the
Individuals with Disabilities Act (IDEA 2004) will be followed. Assessment data from prior special
education assessments may be utilized, and/or additional assessment may be conducted by
personnel trained in assessment to evaluate students for dyslexia and related disorders. In this
case, the ARD committee will make determinations for those students.
If the student with dyslexia is found eligible for special education in the area of reading, and the
ARD committee determines the student’s instructional needs for reading are most appropriately
met in a special education placement, the student’s Individualized Education Program (IEP)
must include appropriate reading instruction. Appropriate reading instruction includes the
components and delivery of dyslexia instruction listed in The Dyslexia Handbook ~ 2018
Update, Chapter IV, “Critical, Evidence-Based Components of Dyslexia Instruction”

Assessment of Students Identified Outside the District
Students identified as having dyslexia or related disorders from an outside source will be
evaluated for eligibility in the district’s program. The district may choose to accept the outside
assessment, or may re-assess the student. In either situation, the committee (504 or ARD) will
determine the identification status of a student enrolled in Everman ISD, and the placement of
the student in the dyslexia program(s).
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Criteria for Dismissal from the Dyslexia Program
Only a 504 committee or an ARD committee can make the decision to exit a student from
the districts dyslexia program and place them on monitor status. Exit from the districts dyslexia
program must be based on a preponderance of evidence available to support such a decision
and meets most or all of the criteria outlined below.
• The student has successfully completed the dyslexia program;
• The student had met standards on the STAAR/EOC Reading and Writing tests
• The student is reading on grade level;
• The student’s reading teacher indicates student’s grade and performance in the regular
reading program demonstrate that there is no longer an educational need for placement;
• The student’s dyslexia teacher, reading teacher, and parents agree that the student no
longer has an educational need for the dyslexia instructional program;
• The student demonstrates minimal to no measurable progress in the districts dyslexia
program and is placed in an alternative instructional setting;
• The student has moved out of the district.
When a student is exited from districts dyslexia program by either the 504/ARD Committee, the
student will be placed on monitor status. The student placed on monitor status will continue to
be monitored by the Campus 504 Committee and may continue to require an Individual
Accommodation Plan to be implemented in the general education classroom. All students must
receive an annual review by either the Campus 504 Committee or ARD Committee to review
student’s progress. A student on monitor status who begins to show regression may be
reinstated back into the districts dyslexia program by either the Campus 504 Committee or ARD
Committee.
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Dyslexia Teacher Role
Texas does not have a certification requirement specific to teachers providing intervention
to students identified with dyslexia. School districts must consider the needs of students
and the qualification of teachers. It is important that teachers (general or special education)
who provide instruction for students with dyslexia must have training in the listed
components of instruction as well as be trained in instructional strategies that utilize
individualized, intensive, and multi-sensory methods as outlined in Chapter IV of The
Dyslexia Handbook – 2018 Updated. Licensed Dyslexia Practitioners or Licensed
Dyslexia Therapists may also be hired to provide this instruction.
Roles of Dyslexia Teacher:
• Deliver instructional reading program for identified dyslexic students with fidelity –
Reading Horizons
• Maintain a teacher/student ratio not to exceed 1:5 per group in elementary and not
to exceed 1:15 at the secondary level.
• If class size is needed to exceed the guidelines listed above, permission has to be
granted from the district dyslexia specialist.
• Administer and gather pre/post instructional data to monitor program effectiveness
and student growth in the area of reading.
• Communicate with student’s teachers, administrators and parents as needed
regarding student’s progress.
• Maintain all necessary student documentation and attendance records required by the
district and the dyslexia program.
• Attend professional development each year as mandated by the district.
• Comply with all state and federal laws as well as district policies.
• Attend dyslexia meetings as required by the district.
Completing “other duties as assigned” by campus/district administration shall NOT,
under any circumstance, prevent the dyslexia teacher from providing their assigned
dyslexia therapies. This is a compliance/FAPE issue.
Fidelity of Program Implementation
Fidelity of implementation – means to carry out an instructional program in the manner in which
it was designed. “You cannot reduce the total time or time per session, or alter the
materials and still maintain fidelity.” [John McCook, The RtI Guide (2006)].
Everman ISD utilizes Reading Horizons Discovery and Reading Horizons Elevate to serve our
students with dyslexia. Dyslexia students will receive a minimum of 90 minutes per week.
However, best practice is to serve the dyslexia student for 30-45 minutes a day, meeting
4-5 days per week.
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Dyslexia Professional Development Requirements
The Dyslexia Handbook: Procedures Concerning Dyslexia and Related Disorders, 2018
Updated, “School Districts MUST do the following:
… Provide training about dyslexia to educators.”
Texas Administrative Code 19 TAC §74.28(c)
… “Teachers who screen and treat these students (dyslexia) must be trained in instructional
strategies that utilize individualized, intensive, multisensory, phonetic methods and a variety of
writing and spelling components described in ‘Dyslexia Handbook: Procedures Concerning
Dyslexia and Related Disorders.’ The professional development activities specified by each
district and/or campus planning and decision-making committee shall include these instructional
strategies.”
Texas Administrative Code 19 TAC §74.28(f)
“Each school must provide each identified student access at his or her campus to instructional
programs required in subsection (c) of this section and to the services of a teacher trained in
dyslexia and related disorders. …”
Texas Education Code §21.054(b)(c)
“(b) Continuing education requirements for an educator who teaches students with dyslexia must
include training regarding new research and practices in educating students with dyslexia.”
“(c) The training required under Subsection (b) may be offered in an online course.”
Texas Education Code §38.0032 (amended during 85th Legislature)
“(a) The agency shall annually develop a list of training opportunities regarding dyslexia that
satisfy the requirements of TEC §21.054
(b). The list of training opportunities must include at least one opportunity that is available online.”
“(b) A training opportunity included in the list developed under Subsection (a) must: (1) comply
with the knowledge and practice standards of an international organization on dyslexia; and (2)
enable an educator to: (A) understand and recognize dyslexia; and (B) implement instruction that
is systematic, explicit, and evidence-based to meet the education needs of a student with
dyslexia.”
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Dyslexia Parent Awareness Requirements
The Dyslexia Handbook: Procedures Concerning Dyslexia and Related Disorders, 2018
Updated, “School Districts MUST do the following:
... Provide a parent education program.”
Texas Administrative Code 19 TAC §74.28(h)
“(h) Each school district shall provide a parent education program for parents/guardians of
students with dyslexia and related disorders. This program should include: awareness of
characteristics of dyslexia and related disorders, information on testing and diagnosis of
dyslexia, information on effective strategies for teaching dyslexic students; and awareness of
information on modification, especially modifications allowed on standardized testing.”
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Parent Awareness – Recognizing Dyslexia
Dyslexia is:
• One of several distinct learning disabilities.
• Of constitutional origin and is NOT the result of a generalized developmental delay or
sensory impairment.
• Is language-based. There is a weak sensitivity to the sounds of language (insufficient
phonological processing ability).
• Characterized by having difficulty reading or decoding single words. This difficulty is
unexpected for the age and in comparison, to other cognitive and academic abilities.
Other language skills are often variably and conspicuously impaired, particularly writing
and spelling.
• A specific learning disability that is neurological in origin. It is characterized by difficulties
with accurate and/or fluent word recognition and by poor spelling and decoding abilities.
These difficulties usually result from a deficit in the phonological component of language
that is often unexpected in relation to other cognitive abilities and the provision of
effective classroom instruction. Secondary consequences may include problems in
reading comprehension and reduced reading experience that can include problems in
reading comprehension and reduced reading experience that can impede growth of
vocabulary and background knowledge. (Adopted by the International Dyslexia
Association Board of Directors, November 12, 2002).
• Manifested by difficulty in learning to read, write, or spell, despite conventional instruction,
adequate intelligence, and socio-cultural opportunity.

Characteristics of Dyslexia:
• Difficulty saying the alphabet correctly in sequence
• Difficulty writing the alphabet correctly in sequence
• Errors in naming letters
• Difficulty in learning and remembering printed words
• Repeated spelling errors
• Slow rate of writing
• Difficulty with reading comprehension

Characteristics, which may be associated with dyslexia:
• Delay in spoken language
• Difficulty pronouncing words with sounds in the right order
• Difficulty finding the “right” word
• Late establishing preferred writing handedness
• Late learning right, left, and other directionality components
• Problems learning concept of time and temporal sequencing
• Family history of similar problems
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What Can Parents Do to Help a Child with Dyslexia?
Help your child understand the nature of his/her difficulty:
•
•

Read books or view videos about dyslexia
Emphasize the child’s abilities instead of “disabilities”

Help other members of the family:
•

Help others recognize and understand your child’s learning disability. Family members
often ask “who, what, where, and when” questions to get the necessary information.

Help your child locate and develop other talents:
•
•
•
•
•

Sports, art, music, mechanics, hobbies, etc.
Help improve your child’s self-image by giving your child tasks he/she can master:
Give the child chores to do (e.g., setting the table for supper, clearing the dishes, and
making the beds).
Make short lists of tasks to help the child remember. A list is impersonal and reduces
irritations. The child will gain satisfaction as he checks off tasks completed.
Often children do not process multiple requests quickly or accurately. State your ideas in
simple, clear, one-concept commands and ask the child to repeat what was said. Speaking
at a slower rate of speed to the child is often helpful.

Structure the child’s life at home:
•
•
•
•
•
•
•
•

Stick to a regular routine for meals, play, TV, chores, homework, etc.
Keep belongings in the same place. Help the child remember where to put them.
Keep instructions simple – one at a time.
Break tasks into small parts or steps.
Relieve stress in weak areas.
Guard against negative remarks, especially those referring to laziness or lack of effort.
Avoid threats of punishment for such things as low grades, their need for repetition of
directions, ineptness at simple tasks, etc.
Set standards, goals, and expectations of achievement within reach of your child’s abilities.

Parent Suggestions for Student Success:
•
•
•
•
•

Establish good study habits for the child. Consider a regular study schedule and a quiet
study environment to address possible attention interference. Monitor nightly study to
verify work is progressing or is completed.
Work closely with your child’s teacher. Regular communication between parent and
teacher is necessary.
Reading to child 15 minutes a day or acquiring audiotapes of books for read along.
Help child develop a positive attitude and understanding of selfworth.
Read Chapters 15, 16, and 17 in Overcoming Dyslexia by Sally Shaywitz for additional
reading support.
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How Can Parents Build Self-•‐Esteem?
•
•
•
•
•
•
•
•
•
•
•
•

Praise your child often and sincerely
Don’t constantly nag or criticize
Catch your child doing well
Give your child opportunities to succeed
Tell your child you believe in him or her
Give your child lots of hugs and kisses
Praise efforts that are working towards a goal
Don’t compare your child with anyone else
Look for ways to make your child feel capable
Encourage your child to make age appropriate decisions
Give your child a chance to solve problems before jumping in
Listen to your child’s thoughts, feelings, and ideas without judging or criticizing

What Strengths Are We Likely to See in Individuals with Dyslexia?
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Highly creative
Links previously unrelated ideas, processes
Finds new ways to do old things
Problem solver
Inventor
Builder
Diplomat
Good sense of humor
Likes and enjoys helping people
May anticipate people’s emotions
Excels at individual sports
Works better alone than with team
Understands animals, plants, living things
Mechanically inclined
Wants to know how things work
Likes to repair or make things better
Enjoys working with hands
Likes building things
Scientific thinker
Very curious and observant
A good motivator
Has high energy
Enthusiastic
Is open-minded
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Dyslexia Resources for Parents
English Resources:
•
•
•
•
•
•
•
•
•
•
•

Parenting a Struggling Reader by Hall, S. & Moats, L. (2002) Broadway Books
Learning Outside the Lines by Mooney, J. & Cole, D.: Simon & Schuster
Overcoming Dyslexia by Shaywitz, Sally
The International Dyslexia Association – www.interdys.org
LD-•Online - www.ldonline.org (type “Dyslexia” in the search box)
Texas Scottish Rite Hospital – www.tsrhc.org/p_child_development.cfm
Recording for the Blind and Dyslexic - www.rfbd.org
Talking Book Program, State of Texas – www.tsl.state.tx.us/tbp/
Learning Ally - www.learningally.org/Parents/Dyslexia-Resources
Learning Disability Association of America – www.ldaamerica.org/parents
Center for Parent Information and Recourses - www.parentcenterhub.org/ld/

Spanish Resources:
•

International Dyslexia Association - www.interdys.org - Refer to the following fact sheets:
o AD/HD and Dyslexia
o Adolescents and Adults with Dyslexia
o At Risk Students English Language Learners
o Dyslexia and the Brain
o Dyslexia Basics
o Dyslexia-Stress-Anxiety Connection
o Effective Reading Instruction for Students with Dyslexia
o Evaluating Professionals
o Gifted and Dyslexic
o Spelling
o Understanding Dysgraphia

•

¡Colorín Colorado! - www.colorincolorado.org - Refer to the following:
o For Families
▪ What you can do at home
▪ Helping your child succeed at school
▪ Let’s read
LD-•Online En Español - www.ldonline.org/espanol (type “Dyslexia” in the search box)
Center for Parent Information and Recourses - www.parentcenterhub.org/ld/
(Click on en español)

•
•
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Dyslexia Forms

Everman Independent School District
Data Gathering Form
Student Name: ______________________________

ID#: ____________________

Teacher: _________________________ Grade: __________ DOB: _____________
Campus Referral Date: _______________
Parent Referral Date: _______________
(Please attach copy of parent request)
Forms Due to Teacher, Nurse, Parent, & Campus Dyslexia Teacher no later than 5 school days
after the referral date above: Date: ____________________
Please provide the date and initials when the following required forms are received.
Forms should be returned to the Campus 504 Coordinator with 5 days of receiving them.
PERSON(S)
RESPONSIBLE

FORM

INITIAL

DATE

Data Gathering Checklist
Dyslexia Referral Form
Common Risk Factors Checklist
Teacher Questionnaire
Istation Student Growth Summary Report
Istation Skill Growth Report
School City Data
Benchmark Scores (if available)
Running Record Level
Copy of Report Card(s)
School Work Samples – reading, writing, spelling only
State Assessment Results
Speech & Language Assessments (is applicable)
Full Individual Evaluations (if applicable)
Vision & Hearing Information (must be current)
Parent Questionnaire
Classroom Observation

Teacher
Teacher
Teacher
Teacher
Teacher
Teacher
Teacher
Teacher
Teacher
Teacher
504 Coordinator
504 Coordinator
504 Coordinator
Nurse
Parent
Dyslexia Teacher

Additional Data for English Language Learners
Home Language Survey
TELPAS
Istation Español
Language of Instruction & Intervention

504 Coordinator
504 Coordinator
Teacher
Bil/ESL Teacher

This form to be used as a cover sheet for the Referral Packet. The Referral Packet must be included in the student’s blue Dyslexia Folder.

504 Coordinator Signature:

Date: ____________

Campus Principal Signature:

Date:

_

Everman Independent School District
Dyslexia Referral Form
Date Initiated: _____________ Date Reviewed by Campus 504 Coordinator: _____________
Student: ______________________________
ID#: __________

Grade: __________

DOB: _______________

Age: _________

ELAR Teacher: ____________________________

GENERAL INFORMATION:
1. □ Right-handed □ Left-handed
2. Diagnosed as having dyslexia by physician or clinician: □ Yes □ No Date: __________
3. Classroom concerns: _____________________________________________________
______________________________________________________________________
______________________________________________________________________
4. Classroom interventions/accommodations attempted:____________________________
______________________________________________________________________
______________________________________________________________________
5. Special Program Participation:
➢ Bilingual / ESL
➢ Reading Intervention
➢ Math Intervention
➢ Gifted and Talented
➢ Special Education
➢ Tutoring – Reading
➢ Tutoring – Math
➢ Other ________________

□ Yes
□ Yes
□ Yes
□ Yes
□ Yes
□ Yes
□ Yes
□ Yes

□ No
□ No
□ No
□ No
□ No
□ No
□ No
□ No

When? ____________________
When? ____________________
When? ____________________
When? ____________________
When? ____________________
When? ____________________
When? ____________________
When? ____________________

6. Has student ever been referred for Special Education? □ Yes
□ No
If yes… When? __________________________________________________________
7. Excessive Absences in previous grade?

□ Yes

□ No

When? _______________

8. Excessive Absences in current grade?

□ Yes

□ No

If yes, Why? ___________

9. Has the student been retained?

□ Yes

□ No

When? _______________

10. Did the student attend Pre-Kindergarten? □ Yes

□ No

When? _______________

11. Does the student seem to have the intellectual ability to develop reading skills at a level
equal to his/her peers?
Yes □
No □
12. Has the student had a school abilities or IQ test/screening?
Test Administered: _________________________

□ Yes

□ No

Date Administered: _____________

Ability score results: _______________________________________________________
Do results show student had, at minimum an average level of intelligence? □ Yes □ No

Everman Independent School District
Risk Factors Associated with Dyslexia
Kinder – 1st Grade
Student: _______________________

ID# ________________

DOB: _______________

Campus: _______________________ Grade: ______________ Date: _______________
Teacher Completing Form: ____________________________________________________
Please indicate how often the student exhibits the following behaviors.
Kindergarten and First Grade Skills
Difficulty breaking words into smaller parts
(syllables) (e.g., “baseball” can be pulled apart into
“base” “ball” or “napkin” can be pulled apart into
“nap” “kin”)
Difficulty identifying and manipulating sounds in
syllables (e.g.,“man” sounded out as /m/ /ă/ /n/)
Difficulty remembering the names of letters and
recalling their corresponding sounds
Difficulty decoding single words (reading single
words in isolation)
Difficulty spelling words the way they sound
(phonetically) or remembering letter sequences
in very common words seen often in print (e.g.,
“sed” for “said”)

Always

Sometimes

Never

IDK

Students in kindergarten and first grades may continue to find the following behaviors
problematic. Please indicate how often the student exhibits the following behaviors.
Preschool Skills
Always Sometimes
Delay in learning to talk
Difficulty with rhyming
Difficulty pronouncing words (e.g., “pusgetti” for
“spaghetti,” “mawn lower” for “lawn mower”)
Poor auditory memory for nursery rhymes and chants
Difficulty in adding new vocabulary words
Inability to recall the right word (word retrieval)
Trouble learning and naming letters and numbers and
remembering the letters in his/her name
Aversion to print (e.g., doesn’t enjoy following along
if book is read aloud)

Never

IDK

Please include any additional information about this student that would indicate a need for
dyslexia assessment:

Everman Independent School District
Risk Factors Associated with Dyslexia
2nd – 3rd Grade
Student: _______________________

ID# ________________

DOB: _______________

Campus: _______________________ Grade: ______________ Date: _______________
Teacher Completing Form: ____________________________________________________
Please indicate how often the student exhibits the following behaviors.
Second and Third Grade Skills
Difficulty recognizing common sight words (e.g., “to,”
“said,” “been”)
Difficulty decoding single words
Difficulty recalling the correct sounds for letters and
letter patterns in reading
Difficulty connecting speech sounds with appropriate
letter or letter combinations and omitting letters in
words for spelling (e.g., “after” spelled “eftr”)
Difficulty reading fluently (e.g., slow, inaccurate, and/or
without expression)
Difficulty decoding unfamiliar words in sentences using
knowledge of phonics
Reliance on picture clues, story theme, or guessing at
words
Difficulty with written expression
nd

Always Sometimes Never

IDK

Students in 2 and 3rd grades may continue to find the following behaviors problematic.
Please indicate how often the student exhibits the following behaviors.
Kindergarten and First Grade Skills
Always Sometimes Never
IDK
Difficulty breaking words into smaller parts (syllables)
(e.g., “baseball” can be pulled apart into “base” “ball”
or “napkin” can be pulled apart into “nap” “kin”)
Difficulty identifying and manipulating sounds in
syllables (e.g., “man” sounded out as /m/ /ă/ /n/)
Difficulty remembering the names of letters and
recalling their corresponding sounds
Difficulty decoding single words (reading single words
in isolation)
Difficulty spelling words the way they sound
(phonetically) or remembering letter sequences in
very common words seen often in print (e.g., “sed”
for “said”)

Everman Independent School District
Risk Factors Associated with Dyslexia
2nd – 3rd Grade cont.
Student: _______________________

ID# ________________

DOB: _______________

Campus: _______________________ Grade: ______________ Date: _______________
Teacher Completing Form: ____________________________________________________

Students in 2nd and 3rd grades may continue to find the following behaviors problematic.
Please indicate how often the student exhibits the following behaviors.
Preschool Skills
Always Sometimes Never
IDK
Delay in Learning to talk
Difficulty with rhyming
Difficulty pronouncing words (e.g., “pusgetti” for
“spaghetti,” “mawn lower” for “lawn mower”)
Poor auditory memory for nursery rhymes and chants
Difficulty in adding new vocabulary words
Inability to recall the right word (word retrieval)
Trouble learning and naming letters and numbers and
remembering the letters in his/her name
Aversion to print (e.g., doesn’t enjoy following along if
book is read aloud)
Please include any additional information about this student that would indicate a need for
dyslexia assessment:

Everman Independent School District
Risk Factors Associated with Dyslexia
4th – 6th Grade
Student: _______________________

ID# ________________

DOB: _______________

Campus: _______________________ Grade: ______________ Date: _______________
Teacher Completing Form: ____________________________________________________
Please indicate how often the student exhibits the following behaviors.
Fourth Through Sixth Grade Skills
Always Sometimes
Difficulty reading aloud (e.g., fear of reading aloud in
front of classmates)
Avoidance of reading (e.g., particularly for pleasure)
Acquisition of less vocabulary due to reduced
independent reading
Use of less complicated words in writing that are
easier to spell than more appropriate words (e.g.,
“big” instead of “enormous”)
Reliance on listening rather than reading for
comprehension

Never

IDK

Students in 4th, 5th, and 6th grades may continue to find the following behaviors problematic.
Please indicate how often the student exhibits the following behaviors.
Second and Third Grade Skills
Always Sometimes Never
IDK
Difficulty recognizing common sight words (e.g., “to,”
“said,” “been”)
Difficulty decoding single words
Difficulty recalling the correct sounds for letters and
letter patterns in reading
Difficulty connecting speech sounds with appropriate
letter or letter combinations and omitting letters in
words for spelling (e.g., “after” spelled “eftr”)
Difficulty reading fluently (e.g., slow, inaccurate, and/or
without expression)
Difficulty decoding unfamiliar words in sentences using
knowledge of phonics
Reliance on picture clues, story theme, or guessing at
words
Difficulty with written expression
Please include any additional information about this student that would indicate a need for
dyslexia assessment:

Everman Independent School District
Risk Factors Associated with Dyslexia
4th – 6th Grade cont.
Students in 4th, 5th, and 6th grades may continue to find the following behaviors problematic.
Please indicate how often the student exhibits the following behaviors.
Kindergarten and First Grade Skills
Difficulty breaking words into smaller parts
(syllables) (e.g., “baseball” can be pulled apart into
“base” “ball” or “napkin” can be pulled apart into
“nap” “kin”)
Difficulty identifying and manipulating sounds in
syllables (e.g., “man” sounded out as /m/ /ă/ /n/)
Difficulty remembering the names of letters and
recalling their corresponding sounds
Difficulty decoding single words (reading single words
in isolation)
Difficulty spelling words the way they sound
(phonetically) or remembering letter sequences
in very common words seen often in print
(e.g., “sed” for “said”)
Preschool Skills
Delay in Learning to talk
Difficulty with rhyming
Difficulty pronouncing words (e.g., “pusgetti” for
“spaghetti,” “mawn lower” for “lawn mower”)
Poor auditory memory for nursery rhymes and chants
Difficulty in adding new vocabulary words
Inability to recall the right word (word retrieval)
Trouble learning and naming letters and numbers and
remembering the letters in his/her name
Aversion to print (e.g., doesn’t enjoy following along if
book is read aloud)

Always

Sometimes

Never

IDK

Always

Sometimes

Never

IDK

Please include any additional information about this student that would indicate a need for a
dyslexia assessment.

Everman Independent School District
Risk Factors Associated with Dyslexia
Middle and High School
Student: _______________________

ID# ________________

DOB: _______________

Campus: _______________________ Grade: ______________ Date: _______________
Teacher Completing Form: ____________________________________________________
Please indicate how often the student exhibits the following behaviors.
Middle School and High School Skills
Always Sometimes
Difficulty with the volume of reading and written work
Frustration with the amount of time required and
energy expended for reading
Difficulty with written assignments
Tendency to avoid reading (particularly for pleasure)
Difficulty learning a foreign language

Never

IDK

Students in middle school and high school may continue to find the following behaviors
problematic. Please indicate how often the student exhibits the following behaviors.
Fourth Through Sixth Grade Skills
Always Sometimes Never
IDK
Difficulty reading aloud (e.g., fear of reading aloud in
front of classmates)
Avoidance of reading (e.g., particularly for pleasure)
Acquisition of less vocabulary due to reduced
independent reading
Use of less complicated words in writing that are
easier to spell than more appropriate words (e.g.,
“big” instead of “enormous”)
Reliance on listening rather than reading for
comprehension
Second and Third Grade Skills
Always Sometimes
Never
IDK
Difficulty recognizing common sight words (e.g., “to,”
“said,” “been”)
Difficulty decoding single words
Difficulty recalling the correct sounds for letters and
letter patterns in reading
Difficulty connecting speech sounds with appropriate
letter or letter combinations and omitting letters in
words for spelling (e.g., “after” spelled “eftr”)
Difficulty reading fluently (e.g., slow, inaccurate,
and/or without expression)
Difficulty decoding unfamiliar words in sentences
Using knowledge of phonics
Reliance on picture clues, story theme, or guessing at
words
Difficulty with written expression

Students in middle school and high school may continue to find the following behaviors
problematic. Please indicate how often the student exhibits the following behaviors.
Kindergarten and First Grade Skills
Difficulty breaking words into smaller parts
(syllables) (e.g., “baseball” can be pulled apart into
“base” “ball” or “napkin” can be pulled apart into
“nap” “kin”)
Difficulty identifying and manipulating sounds in
syllables (e.g., “man” sounded out as /m/ /ă/ /n/)
Difficulty remembering the names of letters and
recalling their corresponding sounds
Difficulty decoding single words (reading single words
in isolation)
Difficulty spelling words the way they sound
(phonetically) or remembering letter sequences
in very common words seen often in print (e.g.,
“sed” for “said”)
Preschool Skills
Delay in Learning to talk
Difficulty with rhyming
Difficulty pronouncing words (e.g., “pusgetti” for
“spaghetti,” “mawn lower” for “lawn mower”)
Poor auditory memory for nursery rhymes and chants
Difficulty in adding new vocabulary words
Inability to recall the right word (word retrieval)
Trouble learning and naming letters and numbers and
remembering the letters in his/her name
Aversion to print (e.g., doesn’t enjoy following along if
book is read aloud)

Always

Sometimes

Never

IDK

Always

Sometimes

Never

IDK

Please include any additional information about this student that would indicate a need for
dyslexia assessment:

Everman Independent School District
Classroom Observation by Dyslexia Teacher
Student: ________________________ ID#: ________________ DOB: ________________
Campus: ________________________ Grade: ______________ Date: ________________
Teacher: __________________________ Dyslexia Teacher: _________________________
Subject/Lesson: _____________________________________
Time: ________________
The purpose of this evaluation is to provide information regarding the student's
classroom behaviors in the area(s) of academic concern. Check all that apply.
Instructional methods teacher used
entire class direct teaching
small group direct teaching
lecture
cooperative learning
hands on activities
other:
Effort/motivation/preparation
tries hard
gives up easily
careless with work
eager to please/responds
hesitant to start work
independently
works at reasonable pace
works slowly
has supplies/materials needed
Attention
listens to instruction
follows directions
difficulty following directions
stays on task
easily distracted
begins work without prompting
works independently
understands concepts presented
does not understand concepts
presented
asks questions

Emotional/social
happy
withdrawn
angry/hostile
anxious
daydreams
easily upset
frustrated
Relationship with teacher
seeks attention
cooperative
refuses to follow teacher directives
Relationship with peers
works/plays alone
participates in group activities
interacts well with others
distracts peers
initiates social interaction
avoids peer interaction
not observed
Level of activity
average
hyperactive/fidgety/restless
lethargic/tired

Comments or concerns: _____________________________________________________
_________________________________________________________________________
Signature of Dyslexia Teacher: _____________________________

Date: __________

Everman Independent School District
Dyslexia Intervention Program Exit Form
Student: _____________________________

ID#: ____________

Campus: _____________________________

Grade: _________

DOB: __________

Only the 504 committee or the ARD committee can make the decision to exit a student from
the districts dyslexia program and place them on monitor status. Exit from the districts dyslexia
program must be based on a preponderance of evidence available to support such a decision
and meets most or all of the criteria outlined below.
• The student has successfully completed the dyslexia program.
• The student had met standards on the STAAR/EOC Reading and Writing tests
• The student is reading on grade level.
• The students reading teacher indicates student’s grade and performance in the
regular reading program demonstrate that there is no longer an educational need
for placement.
• The student’s dyslexia teacher, reading teacher, and parents agree that the
student no longer has an educational need for the dyslexia instructional program
• The student demonstrates minimal to no measurable progress in the districts
dyslexia program and is placed in an alternative instructional setting.
• The student has moved out of the district.
When a student is exited from the districts dyslexia program the student will be placed on
monitor status. The student placed on monitor status will continue to be monitored by the
Campus 504 Committee and may continue to require an Individual Accommodation Plan to be
implemented in the general education classroom. All students must receive an annual review by
either the Campus 504 Committee or ARD Committee to review a student’s progress. A student
on monitor status who begins to show regression may be reinstated back into the Districts
dyslexia program by either the Campus 504 committee or ARD committee.
1. This student has met the above exit criteria. The data used for making this decision is on file
with this form in the student’s 504 or Special Education Folder. □ Yes
□ No
2. At this time, the student does NOT meet exit criteria; however, the parent has requested that
the student be exited from the dyslexia program. □ Yes
□ No
Based on the above noted data, the 504 committee or ARD Committee has exited this student
from the districts dyslexia program and is placing the student on monitor status, effective:
Date _________________________________

Committee Signatures:
Name _______________________
Name _______________________
Name _______________________
Name _______________________
Name _______________________
Name _______________________

Position/Title__________________________
Position/Title__________________________
Position/Title__________________________
Position/Title__________________________
Position/Title__________________________
Position/Title__________________________

